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¶ District 2904 School Board Members  

¶ Beliefs and philosophy of Education 
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¶ Results of State Assessments 

¶ MMR Rating 

¶ Average ACT Scores:  Five Year Trends 

¶ SW Integration Collaborative, Plan, Budget, & SMART GOALS 

¶ TAES Student Achievement Goals ά{a!w¢ Dh![{έ 

¶ Literacy Plan 
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¶ TAHS SMART GOALS 

¶ Ramp Up to Readiness College Preparedness Plan at TAHS 

¶ School Improvement Plan (Including Staff Development Goals) 

¶ Professional Growth Plan for Teachers 

¶ Components of Professional Practice using the C. Danielson framework. 

¶ TAPS Survey/Results 

¶ Southwest Integration Collaborative plan. 
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Mai Thor:  Parent/Community Member 

Denise Hoek:  Parent/Community Member 

Bill Tauer:  Parent/Community Member 

Tija Van Gelderen:  Parent/Teacher 

 

 

 

 

 

 



 

 

Tracy Area Public Schools Board of Education: 

Rod Benson: Chairperson 
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The Tracy Area Public Board of Directors has established the school roll as follows: 

¶ A partnership between students, parents, educators, and the community based on a 
commitment for success and achievement. 

¶ Students who graduate with the ability to learn an enthusiasm, respect, and self-
discipline to learn. 

¶ Utilization of resources outside of the geographic boundaries of Tracy Area Public 
Schools. 

¶ Recognition of individual differences. 

Beliefs/Philosophy 

Students: 

We believe that: 

¶ All students can learn the required curriculum to their potential. 

¶ Students should experience an academic environment. 

¶ Students must share the responsibility for their learning and strive to reach their 
potential. 

¶ Learning takes place best in a positive environment. 

¶ Students must see themselves as lifelong learners. 

¶ Students are entitled to compassion and understanding. 

 

 



 

 

 

Teacher/Employees: 

We believe that: 

¶ Teaching should be positive. 

¶ Teaching ǎƘƻǳƭŘ ōŜ ŦƭŜȄƛōƭŜ ŜƴƻǳƎƘ ǘƻ ƳŜŜǘ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎΦ 

¶ Teachers should be given adequate time to prepare properly. 

¶ Teachers should share the process of learning with the student(s) and community. 

¶ Teachers should guide all students toward problem solving. 

¶ TeachŜǊǎ ǎƘƻǳƭŘ ōŜƭƛŜǾŜ ƛƴ ŀƭƭ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ƭŜŀǊƴΦ 

¶ Educators should have strong beliefs & values toward education. 

 

School District and Community: 

We believe that: 

¶  tŀǊŜƴǘǎ ŀǊŜ ŀƴŘ ƴŜŜŘ ǘƻ ōŜ ǘƘŜ ŎƘƛƭŘΩǎ ŦƛǊǎǘ ǘŜŀŎƘŜǊΦ 

¶ The school and community should establish, support, and maintain high academic 
standards. 

¶ The school and community will provide a safe and secure environment that promotes 
the well-being for the students and staff. 

¶ The school and community should be open to communication and cooperation between 
the school and community at large. 

¶ The school and community foster a balance of support for curricular and co-curricular 
activities. 

¶ The school and community should work together to provide an education that meets 
the individual needs of all students. 

 

 

 

 

 

 



 

Exit Expectations: 

The Exit Expectations are the criteria by which we will evaluate our success.  They are 
statements of what is expected of our graduates 

 

 

Responsible Learning Who Demonstrates: 

¶ Academic proficiency. 

¶ Effective communication skills. 

¶ Creative problem solving skills. 

¶ Critical thinking skills. 

¶ Ability to work independently. 

¶ Passion for learning. 

¶ Understanding of the importance of fine arts. 

¶ Technological proficiency. 

¶ Passage of the Minnesota Graduation Standards of Testing. 

¶ Passage of ǘƘŜ aƛƴƴŜǎƻǘŀ /ƻƳǇǊŜƘŜƴǎƛǾŜ !ǎǎŜǎǎƳŜƴǘǎ όa/!Ωǎύ ŀƴŘ aƛƴƴŜǎƻǘŀ Dw!5 
exams. 

Responsible Persons Who Demonstrate: 

¶  Sense of self-worth including the promotion of physical and mental health. 

¶ Honesty, kindness, and compassion in relationships. 

¶ Understanding of the importance of families. 

¶ tǊƛŘŜ ƛƴ ƻƴŜΩǎ ǿƻǊƪΦ 

¶ wŜǎǇƻƴǎƛōƛƭƛǘȅ ŀƴŘ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ŦƻǊ ƻƴŜΩǎ ƻǿƴ ŀŎǘƛƻƴǎΦ 

 

Responsible Citizens Who Demonstrate: 

¶  An understanding of the role of government. 

¶ Global awareness. 

¶ A respect for law and the right of others in a diverse society. 

¶ An understanding of historical perspectives. 

¶ A respect for the environment. 

 

 



 

 

 

 

 

 

 

 

 

 



 

District Student Achievement Goals for Meeting State Academic Standards 2015-2018. 

READING 

Reading 2015  2016  2017  2018  

Grade 3 73% 67% 56% 58% 

Grade 4 51% 57% 64% 48% 

Grade 5 59% 55% 76% 80% 

Grade 6 54% 47% 49% 77% 

Grade 7 34% 52% 54% 55% 

Grade 8 32% 58% 79% 68% 

Grade 10 53% 73% 61% 66% 
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District Student Achievement Goals for Meeting State Academic Standards 2015-2018. 

MATH 

 

Math  2015  2016  2017  2018  

Grade 3 59% 70% 70% 75% 

Grade 4 73% 75% 80% 73% 

Grade 5 41% 55% 38% 70% 

Grade 6 24% 48% 48% 43% 

Grade 7 43% 35% 46% 42% 

Grade 8 35% 46% 50% 52% 

Grade 11 25% 46% 70% 35% 
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District Student Achievement Goals for Meeting State Academic Standards 2015-2018. 

Science 

Science 2015  2016  2017  2018  

Grade 5 48% 55% 72% 70% 

Grade 8 29% 39% 50% 46% 

Grade 10 41% 67% 45% 34% 
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Graduation Rate 

 

 

 

 

Average ACT Scores: Trends 

Grade 
Year 

District 
 # Tested 

English Mathematics Reading Science Composite 
(District) 

Composite 
(State) 

2009 49 20.2 22.6 22 22.4 22 22.7 

2010 39 19.5 21.6 21 21.2 21 22.9 

2011 47 19.1 227 203 22.1 21.3 22.9 

2012 43 18.9 22.1 20.1 21 20.7 22.8 

2013 40 20.5 22.9 22.5 23.2 22.4 23 

2014 36 19.3 22.6 21.2 22.4 21.5 22.9 

2015 42 20.1 22.7 21.5 22.4 21.9 22.7 

2016 57 16.2 19.1 18 19.2 18.2 21.1 

2017 49 19.0 21.5 20.9 21.5 20.9 21.5 

2018 58 16.6 19.5 18.9 20.3 18.9 ? 

 

 

 

 

 

 

 

 

 

 

 Spring 

2013 

Spring 
2014 

Spring 
2015 

Spring 
2016 

State of MN 79.8% 78% 77% 82% 

Tracy Area HS 96% 96% 97% 90% 



SW Integration Collaborative Integration Plan and Budget 

Integration SMART Goal: 

In order to increase racial and economic integration between districts in the SW Integration Collaborative, 

50% of collaborative students taking the ACT exam will participate in inter-district ACT preparation 

courses as measured by course attendance and ACT exam rosters during the 2017-2018 school year. 

Strategy/Activity: 

1)  Inter district ACT test preparation courses will be held at SMSU in Marshall, MN in the areas of Math, 

English, Science, and Reading for any collaborative student intending on taking the ACT exam by June, 

2018.  Individual school districts will provide transportation to the course site and provide a minimum 

supervision ratio of 1 staff member per 20 students. 

2)  Show MDE Dual Enrollment video to all 10th and 11th grade students prior to  registration for ensuing 

year. 

3)  Show MDE Dual Enrollment video to parents of 10th and 11th grade students prior to registration for 

ensuing year. 

Assessment: 

1) Each district of the collaborative will establish baseline data and annually track participation as 

well as effect on ACT scores. 

2) Desegregated data will be maintained by each district in order to determine the  impact of the 

prep coursework amongst participating and non-participating students. 

3) Districts will maintain participation data that will show the number of underserved students 

participating in prep coursework as well as the number of underserved students taking the ACT. 

4) Districts will maintain longitudinal ACT results data 

Indicators of Progress: 

1)  The number of students participating in ACT preparation courses increases each  year. 

2) Increased number of students taking the ACT 

3) Increased District ACT composite test score 

4) Increased enrollment in college preparation courses within individual district high school. 

 
 



Tracy Area Elementary Goals for 2018-19 

 

TAES SMART GOAL I  

LEP students in grades 3-6 at Tracy Area Elementary School will increase their Percentage Rate of 

Proficiency on the MCA Reading test from 46.2% in the Spring of 2018 to 48% in the Spring of 2019.  

LEP students in grades 3-6 at Tracy Area Elementary School will increase their Percentage Rate of 

Proficiency on the MCA Math test from 46.2% in the Spring of 2018 to 48% in the Spring of 2019.    

TAES SMART GOAL II  

Asian students in grades 3-с ǿƛƭƭ ƛƴŎǊŜŀǎŜ ǘƘŜƛǊ άwŀǘŜ ƻŦ tǊƻŦƛŎƛŜƴŎȅέ ƻƴ ǘƘŜ a/! LLL wŜŀŘƛƴƎ ǘŜǎǘ ŦǊƻƳ 

56.5% in the spring of 2018 to 58% in the spring of 2019.    

Asian students in grades 3-с ǿƛƭƭ ƛƴŎǊŜŀǎŜ ǘƘŜƛǊ άwŀǘŜ ƻŦ tǊƻŦƛŎƛŜƴŎȅέ ƻƴ ǘƘŜ a/! LLL aŀǘƘ ǘŜǎǘ ŦǊƻƳ 

65.2% in the spring of 2018 to 66% in the spring of 2019.    

TAES SMART GOAL III  

SPED students in grades 3-6 will increase their rate of proficiency on the MCA III Reading test from 

42.2% in the spring of 2018 to 44% in the spring of 2019.  

SPED students in grades 3-6 will increase their index rate of proficiency on the MCA III Math test from 

47.4% in the spring of 2018 to 49% in the spring of 2019.  

TAES SMART GOAL IV  

Free/Reduced Price Lunch students in grades 3-6 will increase their rate of proficiency on the MCA III 

Reading test from 51.2% in the spring of 2018 to 53% in the spring of 2019.    

Free/Reduced Price students in grades 3-6 will increase their index rate of proficiency on the MCA III 

Math test from 53.4% in the spring of 2018 to 55% in the spring of 2019.    

TAES SMART GOAL V  

All students in grades 3-6 at Tracy Area Elementary School will increase their Percentage Rate of 

Proficiency on the MCA Reading test from 69% in the Spring of 2018 to 65% in the Spring of 2019.  

TAES SMART GOAL VI  

All students in grades 3-6 at Tracy Area Elementary School will increase their Percentage Rate of 

Proficiency on the MCA Math test from 64.6% in the Spring of 2018 to 65% in the Spring of 2019. 



TRACY AREA Public schools  #2904  

Local Literacy plan  
 

The purpose of this literacy plan is to ensure that ALL students will achieve grade-

level proficiency and read well by Grade 3. 
 

Literacy Pla n Summary:  
 

Our district is currently using a K-6 balanced literacy model for reading instruction. Included in 

this program are components for guided reading, read aloud, shared reading, oral language, 

independent reading, and writing.  To enhance this curriculum, our district has an elementary 

library with a variety of fiction and nonfiction reading materials, covering a wide range of 

reading levels.  A book room housing over 1200 titles, arranged by guided reading level, is 

available for K-6 small group instruction.  All K-3 students receive classroom reading instruction 

for a minimum of 90 minutes each day.  Relevant technology engages students in meaningful 

learning activities.  A variety of technologies have been integrated into the curriculum and 

instruction to meet the needs of the districtôs diverse learners.  The district also uses Accelerated 

Reader (AR), which is a computerized program that tests basic reading comprehension.  Students 

select books from their reading level, read independently, and take an independent 

comprehension test on the computer.  Each book is worth a certain number of points based on its 

length and reading level.  

 

All students in grades K-6 are given the AIMS web screening/benchmarking assessment three 

times throughout the course of the year in fall, winter, and spring.  Using this data, along with 

data from Measures of Academic Progress (MAP), and STAR Reading, struggling and at-risk 

students are identified and referred for interventions. Each studentôs progress is closely 

monitored and if the intervention selected is not working, another intervention is selected and 

implemented.  Students not responding to these interventions are referred for special education 

services.  Parents are kept informed of their childôs progress.  

 

When students donôt respond well to interventions provided in the second level, the student may 

be referred to the buildingôs child study team.  Looking at past and recent data including 

benchmark, progress monitoring, formative assessments and intervention history, the team may 

suggest a formal referral for special education testing.  Depending on the studentôs areas of 

weakness, dyslexic or visual convergence insufficiency tendencies may be apparent.  The child 

study team will communicate to the childôs parent(s) the focus of the meeting and future actions 

of the team.  If the child has tendencies toward dyslexia, visual convergence insufficiency, or 

other that may be affecting their learning, the team will suggest resources that the parent may 

seek out.   

 

The goal of the Tracy district is to ensure that all learners successfully achieve the Minnesota K-

12 Academic Standards in English Language Arts (2010) for their grade level.  The standards are 

aligned with the districtôs curriculum. 

 



 

Below is specific information regarding Tracy Area Elementaryôs K-3 Literacy Plan.  The 

Literacy team consists of Suanne Christiansen, Lisa Schaar, Michael Munson, and Shalayna 

Knapper. For those who are interested in learning more about Tracyôs literacy program, please 

contact: Michael Munson at 629-5518 or musonm@tracy.k12.mn.us.  

 

 

Literacy Plan Goals and Objectives:  
 

Overarching Goal:  All students will read at grade-level by Grade 3 as determined by the 

Reading Minnesota Comprehensive Assessments (MCAs). 

 

Objectives: 

Each year educators will review and disaggregate reading data at grade levels K, 1, 2, & 3.  

Proficiency, growth and trend data will be analyzed and used to set specific learning targets for 

each child and for each cohort of students.  Pre-K data will be accessed and utilized, when 

available. 

 

The Literacy Team reviews, annually, the effectiveness of current pedagogical practices 

including core instruction, differentiation, remediation and intervention. 

 

Curriculum resources will be aligned to the most current standards.  Standards will be prioritized 

and curriculum maps developed. 

 

Formative assessments will be used to modify instruction and to identify students who are not on 

pace to meet proficiency.  Students not on track will follow the local School Improvement 

intervention plan.   

 

Professional Learning Communities have been implemented to analyze the effectiveness of 

current literacy practices.  Special attention will be paid to closing the achievement gaps.  Best 

practices will be shared.  Our PLC time is embedded into our weekly schedule. 

 

Extended day (bi-weekly) and/or extended year programs will be utilized to provide targeted 

assistance to help struggling and at-risk students achieve grade-level proficiency. 

 

 

SMART GOALS  

 

All students in Grade 3 at Tracy Area Elementary School will increase their Percentage rate of 

Proficiency on the MCAII Reading test from 56% in the spring of 2018 to 60% in the Spring of 

2019. 
  

All students in Grade 4 at Tracy Area Elementary School will increase their Percentage rate of 

Proficiency on the MCAII Reading test from 55% in the spring of 2018 to 65% in the Spring of 

2018. 



  

All students in Grade 5 at Tracy Area Elementary School will increase their Percentage rate of 

Proficiency on the MCAII Reading test from 79% in the spring of 2018 to 80% in the Spring of 

2019. 

 

Process of Assessment:  

 

The Technology Coordinator will administer the screening and diagnostic assessments listed 

below. 

 

Measures of Academic Progress (MAP) and MAP for Primary Grades are used as benchmark 

assessments.  They are adaptive and sequential tests used to measure student growth.  The 2011 

NWEA RIT Scale Norms provide growth and status norms in the following content areas: 

Reading, Language Usage, and Mathematics.  Grades K-2 will be given the MAP assessment in 

the fall, winter, and spring.  Third grade will be given the MAP in the fall and winter.  We use 

the following RIT scores for each grade level in Reading and Language Usage: 

 

 

2015 Reading Status Norms (RIT Values) 

Grade Beginning-of-Year Mean Middle-of-Year Mean End-of-Year Mean 

K 141.0 151.3 158.1 

1 160.7 171.5 177.5 

2 174.7 184.2 188.7 

3 188.3 195.6 198.6 

4 198.2 203.6 205.9 

5 205.7 209.8 211.8 

6 211.0 214.2 215.8 

7 214.4 216.9 218.2 

8 217.2 219.1 220.1 

9 220.2 221.3 221.9 

10 220.4 221.0 221.2 

11 222.6 222.7 222.3 

 

 

 

 

 

 

 

 

 

 

 

 

 



2015 Language Usage Status Norms (RIT Values) 

Grade Beginning-of-Year Mean Middle-of-Year Mean End-of-Year Mean 

2 174.5 184.9 189.7 

3 189.4 196.8 200.0 

4 198.8 204.4 206.7 

5 205.6 209.7 211.5 

6 210.7 213.9 215.3 

7 214.0 216.5 217.6 

8 216.2 218.1 219.0 

9 218.4 219.7 220.4 

10 218.9 219.7 220.1 

11 221.5 222.1 222.1 

 

 

AIMSweb is used as a screening/benchmark assessment and is administered by Title I staff.  All 

students will be assessed using AIMSweb in the fall, winter, and spring. The target scores for 

each grade level are listed in the following charts. 

 

Kindergarten AIMS web Assessments 

Fall 

Assessment Name [Target Score] 

Winter 

Assessment Name [Target Score] 

Spring 

Assessment Name [Target Score] 

Letter Naming Fluency [13] Letter Naming Fluency [38] Letter Naming Fluency [46] 

Letter Sound Fluency [2]  Letter Sound Fluency [20] Letter Sound Fluency [33] 

 Phoneme Segmenting Fluency [18] Phoneme Segmenting Fluency [41] 

 Nonsense Word Fluency [19] Nonsense Word Fluency [33] 

 

 

 
First Grade AIMS web Assessments 

Fall 

Assessment Name [Target Score] 

Winter 

Assessment Name [Target Score] 

Spring 

Assessment Name [Target Score] 

Letter Naming Fluency [40]   

Letter Sound Fluency [25]   

Phoneme Segmentation Fluency [35] Phoneme Segmenting Fluency [45]  

Nonsense Word Fluency [27] Nonsense Word Fluency [45] Nonsense Word Fluency [57] 

 
Reading ï CBM [30] 

(Oral Reading Fluency) 

Reading ï CBM [53] 

(Oral Reading Fluency) 

 

 



Second Grade AIMS web Assessments 
Fall 

Assessment Name [Target Score] 

Winter 

Assessment Name [Target Score] 

Spring 

Assessment Name [Target Score] 

Reading ï CBM [55] 

(Oral Reading Fluency) 

Reading ï CBM [80] 

(Oral Reading Fluency) 

Reading ï CBM [92] 

(Oral Reading Fluency) 

 

 

 
3-6th AIMS  web Assessments 

Fall 

Assessment Name [Target Score] 

Winter 

Assessment Name [Target Score] 

Spring 

Assessment Name [Target Score] 

3rd Reading ï CBM [77] 

(Oral Reading Fluency) 

Reading ï CBM [105] 

(Oral Reading Fluency) 

Reading ï CBM [119] 

(Oral Reading Fluency) 

4th grade Reading ï CBM [105] 

(Oral Reading Fluency) 

Reading ï CBM [120] 

(Oral Reading Fluency) 

Reading ï CBM [136] 

(Oral Reading Fluency) 

5th grade Reading ï CBM [114] 

(Oral Reading Fluency) 

Reading ï CBM [129] 

(Oral Reading Fluency) 

Reading ï CBM [143] 

(Oral Reading Fluency) 

6th Reading ï CBM [136] 

(Oral Reading Fluency) 

Reading ï CBM [149] 

(Oral Reading Fluency) 

Reading ï CBM [161] 

(Oral Reading Fluency) 

 

 

Results of these assessments will be reviewed by classroom teachers and support staff. 

Students who do not meet the target score as listed may receive Title I, MN Reading Corps 

interventions, or classroom interventions. 

 

 

Based on the diagnostic assessments of AIMS Web and MAP, instruction and interventions will 

be matched to the studentôs needs in one or more of the five pillars of reading (phonemic 

awareness, phonics, fluency, vocabulary, and comprehension). 

 

 

Strategic monitoring data using AIMS web will be collected and analyzed on a monthly basis by 

Title I staff for students receiving Title I services. The MN Reading Corps Literacy Tutor will 

monitor progress of students receiving MRC services weekly using the Formative Assessment 

System for Teachers (FAST) utilizing the following process:   

 

A. Examine the student chart after 4-6 data points have been plotted and a trend line 

has been generated.   

B. Change the intervention or choose a new intervention if a student has 4 data 

points clearly and consistently below the aim line.  

C. Continue the intervention until the student meets the grade-level benchmark if the 

student has 4 data points on or above the aim line. 

D. Refer the student to the problem-solving team if the student has 4 data points 

below the goal line for the second intervention. 



E. Discontinue the intervention when the student has met the grade level benchmark.  

Exit criteria: 3-4 data points above the aim line with two data points at or above 

the next benchmark target. 

F. Continue progress monitoring at least three times following the discontinuation of 

intervention to assure that progress has been maintained. 

 
Entrance criteria are based on a triangulation of assessment data with classroom teacher input. 

Typically the lowest 20% of the students will receive Title I services. Typically, students that fall 

just below the AIMS web benchmark targets will be considered for MN Reading Corps services.  

Students that qualify for Special Education services may qualify for Title I or MN Reading 

Corps services based on student needs. 
 

Parent Communication and Involvement:  
 

Following the assessments, parents are informed of the results at conferences. Parents of students 

scoring below target will be informed of interventions the school will be providing and will be 

provided with ideas parents can use to assist the child in achieving grade-level proficiency at 

home. An outline of the parent communication and involvement section is below. 

 

1. Parents will be informed of assessment targets and their childôs scores. 

2. Parents of children that are not meeting assessment benchmarks will be given a letter 

that will include the intervention supports given in school along with suggestions for 

ways that they can help their children at home.   

3. Parents of students who need supplemental instruction will be informed by the district 

that their student is receiving these services. 

4. Information will be communicated to parents by classroom and school wide newsletters, 

district/teacher websites, and sharing data through parent teacher conferences. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Multi -Tiered Systems of Support:  

 
A Model of School Supports and the Problem Solving Process 

 
 

The first level of support occurs in the classroom with 90 minutes of core instruction delivered by the 

classroom teacher using the districtôs reading curriculum that is aligned with the 2010 English Language 

Arts Standards.  Research-based reading instruction will address the 5 strands of reading (phonemic 

awareness, phonics, fluency, vocabulary, and comprehension).  Teachers differentiate instruction in small 

groups, according the needs of their diverse learners.   

 

Based on screening and diagnostic assessments, the second level of support identifies students not 

meeting grade-level targets who are, then, provided supplemental reading interventions according to their 

skill deficit(s).  This level of support will be provided by Title I or MN Reading Corps services. 

 

Students not responding well to the interventions provided at the second level are referred to and receive 

the most intensive and individualized level of support outside of core instruction. Students receiving 

Special Education services are included at this level.  

 

The Multi-tiered systems of support can be traced to the work on data-based decision making by Deno 

and Mirkin (1977) and the US Department of Educationôs report A Nation at Risk (1983).  The framework 

is a systematic use of assessment data to efficiently allocate resources to improve learning for all students 
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¢ƛŜǊ оΥ LƴǘŜƴǎƛǾŜΣ LƴŘƛǾƛŘǳŀƭ 
LƴǘŜǊǾŜƴǘƛƻƴǎ Students who need 

individualized interventions. 
 

 

 
 
¢ƛŜǊ нΥ  ¢ŀǊƎŜǘŜŘ DǊƻǳǇ 
LƴǘŜǊǾŜƴǘƛƻƴǎ Students who need 

more support in addition to the core 
curriculum. 
 
 
 
 
 
 

¢ƛŜǊ мΥ /ƻǊŜ /ǳǊǊƛŎǳƭǳƳ All 

students, including students who require 
curricular enhancements for acceleration. 



(Burns and VanDerHeyden, 2006).  A meta-analysis of research found that multi-tiered systems of 

support led to improved outcomes such as fewer children referred to and placed into special education 

programs.  Additionally, results included higher achievement scores and reduced behavioral difficulties 

among all students (Burns, Appleton, and Stehouwer, 2005).  Children at-risk for reading failure 

demonstrated improved reading skills (Marston, Muyskens, Lau, Canter, 2003; Tilly, 2003). 

 

Scientifically -Based Reading Instruction:  
 

The scientifically-based reading curriculum Tracy uses is a balanced literacy approach encompassing 

guided reading and shared reading through Benchmark Literacy, Visual Phonics, Lindamood-Bell 

Phoneme Sequencing Program (LiPS), Daily 5, Jill Eggleton, No More Iôm Done, Lucy Calkins, and 

Sitton Spelling. These reading and word work activities are based on the essential standards needed to 

meet Minnesota State Standards. Small group instruction is used to differentiate for our diverse learners.     

 

 

 

 

Balanced Literacy Plan 

  

Reading Workshop 

 

Writing Workshop 

Kindergarten 

 

Refer to end of 

document for 

required curriculum 

list  

Curriculum Frequency 

Oral Language daily 

Guided Reading 2 ς 3 groups 

daily 

Daily 5 (starting mid-fall; 

adding in as year 

progress) 

2-3 daily 

LiPS: Brothers/cousins daily 

Visual Phonics 

(consonant thru short 

vowels) 

daily 

Shared Reading daily 

 

Curriculum Frequency 

Benchmark Literacy daily 

 

 

Grade 1 

 

Refer to end of 

document for 

Curriculum Frequency 

Oral Language daily 

Guided Reading 2 groups 

daily 

Curriculum Frequency 

Benchmark Literacy daily 

 

 



required curriculum 

list 
Daily 5 2 x daily 

LiPS: 

brothers/cousins/vowel 

circle/simple syllable 4 

sound tracking 

daily 

Visual Phonics-(mastering 

consonants, blends, 

digraphs, long and short 

vowels) 

daily 

Shared Reading daily 

Sitton Spelling As relates 

to essential 

standards 

 

Grade 2 

 

Refer to end of 

document for 

required curriculum 

list 

Curriculum Frequency 

Oral Language daily 

Guided Reading 2 groups 

daily 

Daily 5 2 x daily 

LiPS: 

brothers/cousins/vowel 

circle/tracking through 

multisyllables 

As Needed, 

with small 

groups 

Visual Phonics-mastering 

vowel pairs 

daily 

Shared Reading daily 

Spiral Up Phonics daily 

Sitton Spelling As Needed, 

w/ Spiral 

UP 

 

Curriculum Frequency 

Benchmark Literacy daily 

 

 

Grade 3 

 

Curriculum Frequency 

Oral Language daily 

Guided Reading 2 groups 

daily 

Curriculum Frequency 

Benchmark Literacy daily 

 



Refer to end of 

document for 

required curriculum 

list 

Daily 5 2 x daily 

LiPS As needed 

Visual Phonics As needed 

Shared Reading daily 

Sitton Spelling As Needed 

 

 

Grade 4 

 

Refer to end of 

document for 

required curriculum 

list 

Curriculum Frequency 

Guided Reading 2 groups 

daily 

Benchmark Literacy daily 

Daily 5 2 x daily 

LiPS As needed 

Visual Phonics As needed 

Sitton Spelling 2-3 times a 

week 

 

Curriculum Frequency 

Benchmark Literacy daily 

DOL/Grammar Minute daily 

 

 

Grade 5 

 

Refer to end of 

document for 

required curriculum 

list 

 

Curriculum Frequency 

Benchmark Reading daily 

Sitton Spelling 2 - 3 days 

 

Benchmark Writing- daily 

Grade 6 

 

Refer to end of 

document for 

required curriculum 

list 

Curriculum Frequency 

Benchmark Reading daily 

Sitton Spelling 2 - 3 days 

 

Benchmark Writing- daily 



 

 

 

 

 

 

 

 

 

 

 

LIPS / VV / Visual Phonics / Guided 
Reading / Sitton Spelling / SOAR to 

Success

TIER 3

LIPS / VV / Visual Phonics / Guided 
Reading with Daily 5 / Shared Reading / 
Repeated Reading with Comprehension 

Interventions / Duet Reading

TIER 2 

LIPS / VV / Visual Phonics / Sitton 
Spelling / Treasures

TIER 1

Research-Based Interventions 



Professional Development:   
 

   The Tracy District has 1 hour per week embedded for Professional Development.  Based on student 
performance data, the district has determined small group instruction (Guided Reading) was the 
Reading/Literacy Professional Development focus for the 2013-2014 school year as well as the fall of 
2014. 
 

Professional Development is provided through:  

¶ Grade-Level Common Planning Time 

¶ Professional Learning Communities (PLCs) 

¶ Regional Professional Development 

¶ Train the Trainer 

¶ Peer Coaching 

¶ Outside Resources/Consultants 

¶ Literacy Team 

¶ Mentoring 

 

 

 

 

English Learners:  

 

The district currently assesses all English Learners using the World-Class Instructional Design and 

Assessment (WIDA) assessments (W-APT and ACCESS).  

 

W-APT stands for the WIDA-ACCESS Placement Test. It is an English language proficiency "screener" 

test given to incoming students who may be designated as English Learners, typically administered only 

to new students. It assists educators with programmatic placement decisions such as identification and 

placement of ELs. The W-APT is one component of WIDA's comprehensive assessment system. 

 

Assessing Comprehension and Communication in English State-to-State for English Learners (ACCESS 

for ELs) is a secure, large-scale English language proficiency assessment given to Kindergarten through 

12th graders who have been identified as English Learners (ELs). It is given annually in Minnesota 

beginning in the 2011-2012 school year to monitor students' progress in acquiring academic English. 

 

W-APT and ACCESS for ELs test items are written from the model performance indicators of WIDA's 

five English Language Proficiency (ELP) standards: 

Å Social & Instructional Language 

Å Language of Language Arts 

Å Language of Mathematics 

Å Language of Science 

Å Language of Social Studies 

Test forms are divided into five grade-level clusters: 

Å Kindergarten 

Å Grades 1-2 

Å Grades 3-5 

Å Grades 6-8 

Å Grades 9-12 

 



Each form of the W-APT test assesses the four language domains of Listening, Speaking, Reading, and 

Writing. 

 

Within each grade-level cluster (except Kindergarten), ACCESS for ELs consists of three forms: Tier A 

(beginning), Tier B (intermediate), and Tier C (advanced). This keeps the test shorter and more 

appropriately targets each studentôs range of language skills. 

 

 
 

Based on the W-APT and ACCESS assessments as part of the districtôs ELL criteria, students who 

qualify for ESL support will receive the intervention of focused language skill development from a 

licensed ESL teacher, in addition to the core instruction.     

 

This district has 58 English Learners; or approximately 7.5% of our student body.  Resources will be 

allocated and professional development will be determined by the Leadership Team annually. 

 

Instructional materials will be analyzed for its culturally appropriate content and purchased during the 

districtôs curriculum cycle for core subjects.  EL curriculum materials and interventions, used to develop 

language skills, will be updated as-needed or developed on-site.       

 

Training / Coaching / Resources available for all school staff: 

¶ SIOP (Sheltered Instruction Observation Protocol) 

¶ Title III Activities:  

¶ ESL teachers take on trainer/coaching roles with regular education teachers 

¶ Outside expert comes in to train staff 

¶ Sending lead teachers to appropriate trainings  

 

The W-APT and ACCESS assessments are used with EL students.  These assessments are used in 

conjunction with the previously mentioned assessments administered to the entire student body: AIMS 

web, MAP, and MCAs.  The data compiled from each of those assessments will be used to improve 

programs, strengthen core instruction, and accelerate the acquisition of oral language and literacy skills of 

ELs.  The Leadership Team is responsible for accessing, analyzing, interpreting, and applying the data.        

 

 



Camp Discover Sõmore July 2019! 
Tracy Area Elementary School is very excited to offer the 
Camp Discover Sõmore summer learning program during 
the month of July again.  This program provides fun, 
educational activities and the opportunity for kids to 

interact with peers over the summer. Some changes have been made 
and a registration letter will be coming home soon!  

 Monday through Thursday July 7-31 
 8:30 a.m. to 1:00 p.m. 
 Breakfast and hot lunch provided daily 
 Open to all Tracy Area Elementary students who have completed 
Kindergarten through students entering grade 6 in the 2013-2014 school 
year.  

 A fee will be assessed based upon free and reduced lunch status.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



2018-2019 Tracy Area High Achievement Gap SMART Goals 
 

GOAL I 
The percent proficient for all Tracy Area High School students enrolled October 1 in grades 7, 8, and 10 

on all reading accountability tests will be 70% by 2020 by increasing the percent proficient of the groups 

as follows: 

a) Students identified as white from 65.1% in 2018 to 70% in 2019. 
b) Students identified as Asian from 55.1% in 2018 to 62% in 2019. 

 

GOAL II 
The proficiency gap between the non-free and reduced-price lunch (non-FRP) and the free and reduced-

price lunch (FRP) students enrolled October 1 in grades 7, 8, and 10 at Tracy Area High School on all 

state reading accountability tests will decrease from 6.7% in 2018 to 5% in 2019 by increasing the 

percent proficient of the groups as follows: 

a) non-FRP students from 66% in 2018 to 70% in 2019, and 
b) FRP students from 59.3% in 2018 to 65% in 2019. 

 

GOAL III 
The percent proficient for all Tracy Area High School students enrolled October 1 in grades 7, 8, and 11 

on all math accountability tests will be 60% by 2020 by increasing the percent proficient of the groups as 

follows: 

a) Students identified as white from 45.7% in 2018 to 55% in 2019. 
b) Students identified as Asian from 46.1% in 2018 to 56% in 2019. 

 

GOAL IV 

The proficiency gap between the non-free and reduced-price lunch (non-FRP) and the free and reduced-

price lunch (FRP) students enrolled October 1 in grades 7, 8, and 11 at Tracy Area High School on all 

state reading accountability tests will decrease from 9.4% in 2018 to 8% in 2019 by increasing the 

percent proficient of the groups as follows: 

a) non-FRP students from 47.2% in 2018 to 52% in 2019, and 
b) FRP students from 37.8% in 2018 to 44% in 2019. 

 

 

 

*Students in specific grades and areas will have goals specific to their needs to raise 

proficiency.  Individual departments and teachers may be issued specific goals relating to their students. 

 



**Teachers in elective subjects will find innovative strategies to enhance studentôs critical thinking, 

problem solving, character building, leadership skills, & school wide improvement.  These teachers 

should hone in on how they can help students meet our school's SMART goals through their curricular 

lens/perspective. The bottom line is that every teacher is a reading teacher, so we all play an important 

role to play! 

 

Critical Considerations 

How might our specialists and elective teachers help students meet these goals? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Ramp Up to Readiness 

Career and College Planning  

TAHS will be in wave (5) 2018-2019 

 

 

Components of Ramp-Up to Readiness 
 

The Ramp-Up to Readiness program is a school-level guidance intervention developed by the 

College Readiness Consortium at the University of Minnesota. The intervention consists of a 

guidance curriculum for middle school and high school students, a set of tools to help students 

set postsecondary goals and track progress toward their achievement, and professional 

development to support the curriculum and the tools. The program developers believe that 

increasing studentsô knowledge and skills along five dimensions of college readiness will 

increase the likelihood of their enrolling and succeeding in college. These dimensions are 

academic, admissions, career, financial, and personal-social readiness. The curriculum units 

being taught at each grade level are being adjusted to include the most effective, important units, 

eliminating those that are not, and adding in relationship building activities.  The advisors stay 

with their advisee group from grade seven through grade twelve, continuing the relationship 

building process with those particular students and their parents. 

 

Curriculum : University of Minnesota faculty and staff have developed the Ramp-Up to 

Readiness curriculum during the past five years through reviews of research and pilot 

testing in a diverse group of Minnesota middle schools and high schools.  

Students will participate in 28 advisory activities held weekly. The 30-minute 

sessions will focus on planning for the future and monitoring student progress 

toward college readiness. 

Students are also provided with in-depth information about key aspects of college 

readiness during five Ramp-Up Workshops. Each workshop lasts one class period 

and provides students with grade-appropriate information on one of the five goals 

of Ramp-Up. 

Tools: Students will have access to a technology platform for creating, storing, editing, and 

sharing documents.  

Throughout their years in the Ramp-Up program, students create, update, and 

communicate using their Postsecondary Plans and Readiness Rubrics. 

Many school districtsô internal networks have the capacity to perform this task, as do 

other applications such as Family Connection from Naviance, the Minnesota 

Career Information System (MCIS), and Google Docs. 

Professional Development: Leadership teams from schools that are selected to adopt Ramp-

Up will be asked to participate in a daylong leadership planning session at which school 

teams will work with College Readiness Consortium staff to develop detailed plans for 

implementing Ramp-Up to Readiness in their schools. 



Schools will be asked to convene a four-hour Get Ready to Ramp-Up professional 

development session as a key component of their opening-week activities for 

staff.  

Schools are expected to devote at least 20 minutes at one faculty meeting per month 

to preview the Ramp-Up activities that will take place at the school during the 

following month.  

At the end of a schoolôs first year of implementing Ramp-Up to Readiness, the school 

is asked to convene an hourlong Ramp-Up in Review professional development 

session at which the school will identify strengths and areas for improvement in 

its first year of implementing the program.  

 

Roles and Responsibilities of Schools  
 

The Ramp-Up to Readiness Study will be based on approximately 54 eligible high schools across 

Minnesota and western Wisconsin. While all of these schools will be part of the study, only half 

of the schools will be selected to implement the Ramp-Up program in  2014ï15. Schools and 

districts participating in this project will need to meet the following set of expectations. 

Expectations 1, 2, and 8 are for all participating schools. Expectations 3 through 7 are for the 

schools selected to implement the Ramp-Up program during the 2014-15 school year (i.e., 

treatment schools). The expectations are as follows: 

1. The Ramp-Up Study is an experimental evaluation. Eligible schools will be randomly 

assigned to one of two conditions and will remain in the condition to which they are 

assigned (for all participating schools). 

a. Treatment: Half of the participating schools will be assigned to this group, and will 

implement Ramp-Up in 2016ï17.  

b. Comparison: The other half of participating schools will be assigned to this group. 

These schools will go about ñbusiness as usualò and not implement the Ramp-Up 

program or any new school wide college-readiness intervention until after the end 

of the study period. Schools can begin implementing the program in 2016ï17.  

c. Study year: The study year is 2014ï15 academic year. This is the year that schools 

will be expected to participate in data collection activities. In some cases, data 

collection may carry over into the summer or fall after the study year due to the 

time it takes to process data. 

2. Support for data collection activities (for all participating schools) consists of the 

following: 

a. Schools will provide AIRôs study team with support in research-related activities 

associated with the Ramp-Up Study. These activities include granting approval for 

the study team to conduct research in the school, assisting with data collection, 

helping to provide access to the schools and staff for data collection purposes, and 

informing parents about the study. Participating schools also may need to assist the 

study team with obtaining approval for the study from the districtôs institutional 

review board (IRB); research, assessment, or accountability office; or 

administration.  



b. Schools will assist the study team with obtaining consent for specific data collection 

activities where and when required by IRBs or established policies.  

c. Schools will provide AIRôs evaluation team with the following student 
administrative data by Minnesota Automated Reporting Student System (MARSS) 

number or the Wisconsin Student Number (WSN)in an encrypted file: 

i. A list of all students (by MARSS number) enrolled in the 10th, 11th, and 

12th grades in fall 2016  to match with the Minnesota Department of 

Education (MDE) or Wisconsin Department of Public Instructionôs 

(WIDPI) database  

ii.  The number of advanced courses enrolled in by each student, including 

Advanced Placement (AP), International Baccalaureate (IB), College-in-

the-Schools, and Postsecondary Enrollment Options (PSEO) courses. For 

schools in Minnesota, courses identified as Level E, A, D, and C courses 

according to the Minnesota Common Course Catalogue are considered 

advanced courses for the purpose of this study. 

iii.  Available scores on the EXPLORE, PLAN, ACT, and SAT for each 

student  

iv. An indicator of a studentôs participation in the ACT or SAT exam 

v. Cumulative GPA for each student  

d. Schools also will provide the following school data: 

i. School average PLAN, ACT, and SAT scores for the  2016ï17 school 

year  

ii.  School percentage of students who took the PLAN, ACT, and SAT at 

treatment schools in 2015-16. 

iii.  School percentage of students who enrolled in at least one advanced 

course at treatment schools. For schools in Minnesota, courses identified 

as Level E, A, D, and C courses according to the Minnesota Common 

Course Catalogue are considered advanced courses for the purpose of this 

study.  

iv. The percentage of 12th graders who applied to college in 2015-16.  The 

numerator will be based on the number of students who requested that at 

least one transcript be sent to a college.  

e. Coordinate the collection of a 45 minute personal-readiness assessment and student 

survey. The assessment will be administered to students in the fall and spring of the 

study year.  

f. Support extant data collection from schools. Treatment and comparison schools will 

be asked to provide existing documentation related to college-readiness programs, 

services, activities, and resources (e.g. a school calendar showing scheduled 

activities such as a financial aid night or an agenda from professional development 

related to college readiness). 



3. Capacity building (in treatment schools) will involve the following tasks: 

a. School leadership will select a Ramp-Up school leadership team. The team should 

minimally include an administrator, teacher, and school counselor (or other 

personnel whose focus is on college and career preparedness). The team will lead 

Ramp-Up implementation.  

b. Schools must designate a Ramp-Up coordinator. The coordinator is a member of the 

schoolôs leadership team who oversees implementation and serves as the main 

contact with the College Readiness Consortium at the University of Minnesota and 

AIRôs evaluation team. 

4. Program implementation and professional development (in treatment schools) will 

comprise the following components: 

a. The Ramp-Up Leadership Team will develop the annual implementation plan, set 

implementation expectations, and provide full support for implementation of the 

program. Should challenges arise during program implementation, school 

leadership will make their best effort to inform the study team as soon as possible. 

b. On a weekly basis for 28 weeks, schools will have 30-minute advisory sessions 

facilitated by school staff with smaller groups of students. 

c. Schools will also deliver five Ramp-Up workshops. Each session will last one class 

period and will provide grade-appropriate information and activities on the five 

goals of the Ramp-Up program. 

d. School leadership will make time available during the academic year for teachers 

and administrators to attend professional development sessions and devote at least 

20 minutes at one faculty meeting per month to preview the Ramp-Up activities that 

will take place at the school the following month.  

5. Staff, instructional conditions, instructional space, and supports (in treatment schools) 

will include the following: 

a. Schools will provide sufficient numbers of teachers to be trained to teach Ramp-Up 

session advisories to all students. 

b. Schools will be able to provide technical resources (e.g. computers and Internet 

access) for the use of the Ramp-Up workshops.  

c. School leadership will discuss the project with and receive commitment from 

teaching and administrative staff. 

6. Treatment schools are encouraged to track relevant measures of their efforts to prepare 

students for postsecondary success. The following measures are key indicators of the 

impact Ramp-Up has on students: 

a. The number and percentage of students who take dual-credit courses, such as AP, 

IB, PSEO, College-in-the-Schools, and other options 

b.  The number and percentage of students who score at the ñcollege-readyò level or 

above on the ACT exam or other assessments that measure college readiness 



c.  The number and percentage of high school seniors who have completed the Free     

Application for Federal Student Aid (FAFSA) 

d. The number and percentage of students who apply to a postsecondary institution 

e. The number and percentage of students who are admitted to a postsecondary 

institution 

f. The number and percentage of students who take remedial courses at a postsecondary 

institution 

g. The number and percentage of students who return to a postsecondary institution for 

the second year 

h. The percentage of students that have a GPA of 3.0 or higher 

i. The percentage of students scoring proficient on the Minnesota Comprehensive 

Assessments (MCA) or the Wisconsin Knowledge Concepts Examination (WKCE). 

j. The percentage of seniors who graduate from high school 

Each treatment school will work with the University of Minnesota coordinators team to 

develop a performance monitoring plan that uses some or all of these measures.  

7. Support for data collection activities (for treatment schools) will include the following 

tasks: 

a. Encourage teachers to complete online instructional logs lasting 5 to 10 minutes 

after each of five workshops for the purpose of understanding implementation. 

b. Encourage staff to complete an online survey lasting 30 minutes in the fall and 

spring of the study year for the purpose of understanding implementation and 

improving the intervention.  

8. Incentives will consist of the following: 

a. Schools selected as comparison (non-Ramp-Up) schools will receive a 

compensatory payment from AIR/REL Midwest of $1,500 during the spring of 

2015, with the understanding that these funds not be used to enhance the schoolsô 

college-readiness activities (i.e., contaminating the ñbusiness as usualò control 

group).  

b. The logistics of how these payments are made and received will be specified in a 

separate agreement between the district, participating schools, and AIR. 

c. AIR/REL Midwest will offer teachers and other school staff participating in the 

implementation study in both treatment and control schools a $25 Amazon.com gift 

card for each data collection activity that they complete. 

 

 

 

 

 

 



 

 

 



Tier 1 Tier 2 

 

 

 

Tier 3 

 

Core Curriculum 

90 minutes/day 

Provided by classroom 

teacher 

 

Screening/Benchmark tested 3 times per year 

Meets or exceeds grade 

level benchmark targets 

Continue Core 

Curriculum 

90 minutes/day by 

classroom teacher 

If not meeting 

grade level 

benchmark 

targets, administer 

diagnostic 

assessment to 

determine specific 

instructional 

needs. 

Intervention with Small 

Group for 30 minutes for 

4-5 days/week 

 

Progress Monitor 

Weekly 

If 3 to 4 data 

points are 

consecutively 

above the 

Aim Line, 

with one data 

point at or 

above the 

next 

benchmark 

target, exit 

from 

intervention. 

If 4 data 

points are 

consecutively 

below the 

Aim Line, 

change the 

intervention. 

Title I Services Special Education

  

Push-in or Pull-Out 

Intervention with Small 

Group for 30 minutes for 

4-5 days/week 

 

Progress monitor 

twice a week 

If 

successful, 

determine 

how this 

level of 

support 

will be 

maintained.   

If not 

successful, 

refer for a 

special 

education 

evaluation.  



 

 

PROFESSIONAL GROWTH PLAN 

TRACY AREA PUBLIC SCHOOLS 

DISTRICT #2904 

 

The primary purpose of the Professional Growth Process in Tracy Area Public Schools 

is to improve instructional performance and effectiveness.  It is based on the premise 

that staff members are good and trying to get better.  The Charlotte Danielson 

components of Enhancing Professional Practice:  A Framework for Teaching will be 

used as the common focus in the instructional process. 

The Professional Growth Process has these goals: 

1. To promote the professional improvement and growth of the staff members as a 

means of improving teaching, student engagement, and learning. 

2. To provide a record of evaluations of staff members which protects them from 

hasty or unjust criticism. 

3. To provide data as the basis upon which the supervisor and teacher together 

analyze issues of importance to teacher performance. 

4. To provide information so growth targets can be identified. 

BUILDING PRINCIPALS AND/OR TEACHERS CAN REQUEST 

OBSERVATIONS/EVALUATIONS IN ADDITION TO THE ABOVE PROCESS. 

Tenured faculty will be divided into three (3) groups and placed in Year 1, 2, or 3 

of the cycle beginning in the fall of 2014. All groups will need to choose a data-

driven goal to start the process. 

 

 

 

 

 

 

 



 

Components of Professional Practice  

Domain 1:   
Planning and Preparation 
 
Domain 1 (Planning and Preparation) 
includes comprehensive understanding of 
the content to be taught, knowledge of the 
studentsô back grounds, and designing 
instruction and assessment.  Itôs 
components are: 
1a. Demonstrating knowledge of content 
pedagogy 
1b. Demonstrating knowledge of students 
1c. Selecting instructional outcomes 
1d. Use of resources and/or technology 
1e. Designing coherent instruction 
1f.  Assessing student learning 

 

Domain 3: 
Instruction 
 
Domain 3 (Instruction) is concerned with the 
teacherôs skill in engaging students in learning 
the content, and includes the wide range of 
instructional strategies that enable students to 
learn.  Its components are: 
3a. Communicating clearly and accurately 
3b. Using questioning and discussion 
techniques 
3c. Engaging students in learning 
3d. Providing feedback to students 
3e. Demonstrating flexibility and responsiveness 

Domain 2: 
The Classroom Environment 
 
Domain 2 (The Classroom Environment) 
addresses the teacherôs skill in establishing 
and environment conducive to learning, 
including both the physical and 
interpersonal aspects of the environment.  
Its components are: 
2a. Creating an environment of respect and 
rapport 
2b. Establishing a culture of learning 
2c. Managing classroom procedures 
2d. Managing classroom behavior 
2e. Organizing physical space 

Domain 4: 
Professional Responsibilities 
 
Domain 4 (Professional Responsibilities) 
addresses a teacherôs additional professional 
responsibilities, including self-assessment and 
reflection, communication with parents, 
participating in ongoing professional 
development, and contributing to the school and 
district environment.  Its components are: 
4a. Reflecting on teaching 
4b. Maintaining accurate records 
4c. Communicating with families 
4d. Contributing to the school district 
4e. Growing and developing professionally 
4f. Showing professionalism 

 
SOURCE:  Danielson, C. (1996).  Enhancing professional practice: A framework for teaching.  Alexandria, 
VA:  Association for Supervision and Curriculum Development. 

 

 

 

 

 

 



 

 

 

       

 SCHOOL VISITS N/A Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

1 When I visit or phone the school, I am greeted in a friendly, courteous manner.      

2 I feel comfortable communicating with my child's teachers.      

3 The administration is accessible and responsive to my needs.      

 ACADEMIC EXPECTATIONS  N/A Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

4 Tracy Area Public Schools offers an academic program that is meaningful & relevant 
with high expectations.   

     

5 I am aware of what the academic expectations are for my child.      

6 Homework completion is important for students to succeed in classes.      

 RESPECT/CARING N/A Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

7 In this school all students are respected.       

8 There is someone in this school that my child can count on and talk to.      

 COUNSELING DEPARTMENT N/A Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

9 The counseling department is accessible and responsive to my needs.      

10 I receive enough information regarding post-secondary options.        

11 I am aware of and understand the significance of the EXPLORE test for grade 8, PLAN 
for grade 10, and ACT for college acceptance. 

     

 ATHLETIC DEPARTMENT N/A Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

12 The athletic department is accessible and responsive to my needs.      

13 The athletic department deals with student/parent concerns effectively.        

14 I feel coaches make my student athlete feel valued and appreciated.        

 SAFETY/DISCIPLINE N/A Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

15 Tracy Area Public School is a safe place.      

16 I know what the expectations are of my student regarding behavior and discipline.      

17 I (parent/guardian) believe that the school discipline program is fair and relevant.         

18 I utilize the Student Handbook/Planner on the school website.      

 HOME-SCHOOL COMMUNICATION  N/A Strongly 
Agree 

Agree Disagree Strongly 
Disagree 

19 Parents are kept informed about their child's academic progress at school.        

20 I utilize Tracy Area Public Schools "School View" On-line student information system.      

 Rank the following information outlets from Tracy Area Public School from 1 through 4 with 1 being the most used. TAPS 
Website 

Instant 
Alert 

Mailings 
Home 

Other 

21 I gather information regarding Tracy Area Public Schools fromé      

 Comments      



 

 

 

 

Financial State of District #2904 

Revenue: 

¶  District Enrollment Projections 

¶ Referendum Support: 

 

Expenditures: 

¶  Salary 

¶ Special Education 

¶ Technology 

¶ Transportation 

Enrollment History & Projections 

  

2009
-

2010 

2010
-

2011 

2011
-

2012 

2012
-

2013 
2013-
2014 

2014-
2015 

2015
-

2016 
2016-
2017 

2017
-

2018 

2018
-

2019 

2019
-

2020 

2020
-

2021 

K 58 53 45 51 40 50 44 44 48 45 45 42 

                      

1-6 340 327 332 348 342 323 320 316 290 282 272 280 

                      

7 -- 12 396 368 360 367 374 386 370 370 353 365 360 334 

                      

Total 794 748 737 766 746 759 734 730 691 699 677 656 

 

 

 

 

 



 

 

 

 

SUMMARY GENERAL FUND INFORMATION 
Following are summaries of the revenues and expenditures and fund balances for the District's General Fund for the 

past five fiscal years. These summaries are not purported to be the complete audited financial statements of the 

District. Copies of the complete audited financial statements are available upon request. See Appendix A for 

excerpts from the District's 2013 audited financial statements. 



 

 

 

 

 



 

 

 

 

 

SOUTHWEST INTEGRATION COLLABORATIVE 

 

 

Plan Dates: 

July 1, 2017-June 30, 2020 

 

 

 

 

  

Achievement and Integration Plan 

July 1, 2017 to June 30, 2020 

This document reflects Achievement and Integration requirements included in Minnesota 

Statutes, sections 124D.861 and 124D.862 as well as Minnesota Rules 3535.0100-0180. 

District ISD# and Name: ISD 2904, Tracy Area Public Schools 
Districtôs Integration Status: Adjoining District (A) 
 

Superintendentôs Name: Chad Anderson 
Phone: 507-629-5500 
E-mail: andersonc@tracy.k12.mn.us 

 

Southwest Integration Collaborative  
Marshall Milroy Murray 

County 
Central 

Red 
Rock 
Central 

Tracy 
Area 

Wabasso Westbrook 
Walnut 
Grove 

 

 



 

 
Plan submitted by: 
Name: Chad Anderson 
Title: Superintendent 
Phone: 507-629-5500 
E-mail: andersonc@tracy.k12.mn.us 

 
Racially Identifiable Schools (RIS) within District  
If you have been notified by MDE that your district has one or more racially identifiable schools, 
please list each of those schools below, adding additional lines as needed

Plans for racially identifiable schools will include the same information and follow the same 
format as that provided for district-wide plans. The RIS plan section starts on page six of this 
document. 

School Board Approval 

We certify that we have formally approved and will implement the following Achievement and 

Integration plan as part of our districtôs comprehensive Worldôs Best Workforce plan and will 

comply with all federal, state, and local laws and regulations applicable to the organization. 

 

Superintendent: Chad Anderson 

Signature: Date Signed: 02/27/17 

 

School Board Chair: Rod Benson 

Signature:   Date Signed: 02/27/17 

Integration Collaborative Member Districts 

If your district belongs to one, list the districts in your collaborative and their integration status. 

Add additional lines as needed.  

Name of Collaborative: Southwest Integration Collaborative 
 

1. ISD 413, Marshall Public 
School RI - Racially Isolated  

2. ISD 635, Milroy Public 
School A - Adjoining 

3. ISD 2169, Murray County 
Central Public School A - 
Adjoining 

4. ISD 2884, Red Rock Central 
Public School A - Adjoining 

5. ISD 2902, RTR Public 
School  V - Voluntary  

6. ISD 2904, Tracy Area 
Public School A - Adjoining 

7. ISD 640, Wabasso Public 
School A - Adjoining 

8. ISD 2898, Westbrook-
Walnut Grove Public 
School RI - Racially Isolated



 

Detailed directions and support for completing this plan are provided in the Achievement 

Integration Plan Guide. 

Plan Input 

Minnesota School Desegregation/Integration Rule 3535.0170 Subp. 2 requires racially isolated 

and adjoining districts to establish a multidistrict collaboration council (MDCC) to provide input 

on integration goals and to identify cross-district strategies to improve integration.  

The rule also requires districts with a racially identifiable school (RIS) to convene a community 

collaboration council (CCC) to assist in developing integration goals and to identify ways of 

creating increased opportunities for integration at the RIS (Minn. Rules 3535.0160 Subp. 2).   

List council members below and briefly describe the community planning process used for your 

districtôs plan and for your Racially Identifiable School (RIS), as applicable.  

Multi-District Collaboration Council: Scott Munson, Wade McKittrick, Joe Meyer, Bruce Olson, 

Patricia Lindeman, Chad Anderson, Loy Woelber,  

Community Collaboration Council for the RIS: Enter text here. 

Post to District Website 

Prior to your districtôs annual AI and Worldôs Best Workforce meeting, you must post this plan to 

the district website. Please provide the URL where your districtôs Achievement and Integration 

plan is posted. http://www.tracy.k12.mn.us/district 

Submitting This Plan 

Submit this completed plan template as a word document to MDE by March 15, 2017 for review 

and approval. Email it to MDE.integration@state.mn.us. Scan the page with board chair and 

superintendent signatures and attach that to your email as a separate PDF.   

  

http://education.state.mn.us/MDE/dse/acint/
http://education.state.mn.us/MDE/dse/acint/
mailto:MDE.integration@state.mn.us


 

GOAL # 1: After a year of Transitional Kindergarten (TK), 75% of the 
students will perform at or above the Kindergarten Median in the AIMS 
WEB fall testing for Letter Name Fluency 
Aligns with WBWF area: All children are ready for school. 

Objective 1.1: To provide specific instruction to help students understand and recognize letters 

to help build their base for Kindergarten readiness and reading. 
 

GOAL # 2: After a year of Transitional Kindergarten (TK), 75% of the 
students will perform at or above the Kindergarten Median in the AIMS 
WEB fall testing for Letter Sound Fluency 
Aligns with WBWF area: All 3rd graders can read at grade level. 

Objective 2.1: To provide a base of knowledge for students to build on as they begin to read.   
 

GOAL #3:  Increase the districts five year average ACT composite score of Free and Reduced 

Lunch Price Students from 18.2 in 2016 to 19.5 in 2020. 

INTERVENTIONS 

Directions Eligible districts may use AI revenue to pursue racial and economic integration and 

student achievement through interventions listed in the Type of Intervention drop-down menus 

below. Provide the information requested for each intervention.  

 
Requirement At least one intervention must be designed and implemented to bring together 

students from the racially isolated district with students from that districtôs adjoining and 

voluntary AI districts (Minn. Rule 3535.0170). 

 

Intervention 1: Identify students that are not ready for Kindergarten and advance their skills in 

TK (Transition Kindergarten).  
 
Priority Area: Instruction and Assessment 
 
Objective this intervention supports: 1.1 & 2.1 
 
Type of Intervention: Innovative and integrated pre-K-12 learning environments. * If you 
choose this, complete the Integrated Learning Environments section below. 
 

Integrated Learning Environments Complete this section if you chose Innovative and integrated 

Pre-k through grade 12 learning environments as the intervention type above.  

Integrated Learning Environments increase integration and achievement in the following ways. 

Select those that best describe the focus of your integrated learning environment:  

 χUses policies, curriculum, or trained instructors and other advocates to support magnet 

schools, differentiated instruction, or targeted interventions. 

 δProvides school enrollment choices. 

 δIncreases cultural fluency, competency, and interaction. 

 δIncreases graduation rates. 

Narrative description of the critical features of the intervention. We will be using 
Transitional Kindergarten (TK) to increase studentsô readiness for school tasks both 



 

academically and behaviorally.  This will allow our students a better start to school increasing 
their chances to ñRead well by 3rd gradeò.  
 
Grade levels to be served: Transitional Kindergarten (TK) 
 
Location of services: Tracy Area Elementary School 
 
Formative assessment(s) used to inform instructional decision-making: AIMS web.  
Kindergarten screener 
 
Evidence of research-base: Indicate the rigorous, objective research analysis that provides 
evidence this intervention is proven to improve student achievement. ñTheories suggest that 
early letter-naming fluency can predict later reading fluency. This study has concluded that 
those students that scored at or above the benchmarks for kindergarten fall LNF (letter-naming 
fluency, were shown to score at or above the spring bench mark on the fourth grade R-CBM.ò 
(Letter Naming Fluency Leads To Later Reading Fluency, Ronald Leader 2014) Speece, D. L. & 
Ritchey, K. D. (2005). A longitudinal Study of the development of oral reading fluency in young 
children at risk for reading failure. Journal of Learning Disabilities  explain, ñReading fluency is 
considered critical to skilled reading, given its correlational if not causal connection to 
comprehension and evidence Letter Naming that at-risk and typically developing children as 
early as first grade demonstrate large differences in reading fluency skillò (p. 387). Description:  
In Fall of 2015, we had 13 TK students take the AIMs web test in letter sound fluency along with 
49 Kindergarten students.  The median score was 10 correct.  2 of the 13 TK students were 
above the median.  In the fall of 2016, 4 was the median score out of 65 total students.  Of the 
12 remaining from that TK class 11 scored above the median and 1 scored below (92%).  
Including 7 of the top 14 scores in the class.  This demonstrates that these students were better 
prepared for Kindergarten and for future reading success.  In Fall of 2015, we had 13 TK 
students take the AIMs web test in letter name fluency along with 49 Kindergarten students.  
The median score was 23 correct.  2 of the 13 TK students were above the median.  In the fall 
of 2016, 15 was the median score out of 65 total students.  Of the 13 remaining from that TK 
class 9 scored above the median and 4 scored below (69%). This demonstrates that these 
students were better prepared for Kindergarten and for future reading success.   
 

Key Indicators of Progress (KIPS) 

List the key indicators of progress for this intervention and how your district will 
measure the yearly target for each indicator. 

Target 

2018 

Target 

2019 

Target 

2020 

After a year of TK, 75% of the students will perform at or above the 
Kindergarten Median in the AIMS WEB fall testing for Letter Name 
Fluency. 

75% 75% 75% 

After a year of TK, 75% of the students will perform at or above the 
Kindergarten Median in the AIMS WEB fall testing for Letter Name 
Fluency 

75% 75% 75% 

Enter KIP.                   

 

Intervention 3 Integrated ACT Preparation Program 
 
Priority Area: Instruction and Assessment 
 
Objective this intervention supports: 3.1 
 



 

Type of Intervention: Innovative and integrated pre-K-12 learning environments. * If you 
choose this, complete the Integrated Learning Environments section below. 
 

Integrated Learning Environments Complete this section if you chose Innovative and integrated 

Pre-k through grade 12 learning environments as the intervention type above.  

Integrated Learning Environments increase integration and achievement in the following ways. 

Select those that best describe the focus of your integrated learning environment:   

 δUses policies, curriculum, or trained instructors and other advocates to support magnet 

schools, differentiated instruction, or targeted interventions. 

 δProvides school enrollment choices. 

 χIncreases cultural fluency, competency, and interaction. 

 δIncreases graduation rates. 

 
Narrative description of the critical features of the intervention. Content specific instructors 
with expertise in ACT preparation will provide prep courses for juniors of the Southwest 
Integration Collaborative.  By bringing these students together in a singular location they have 
the opportunity to build cross-cultural relationships, increase their knowledge of how to prepare 
for college entrance exams, increase their opportunities for college scholarships which empower 
more students to afford a post-secondary education.  Students are provided the opportunity to 
visit and explore this university campus.   
 
Grade levels to be served: 11th Grade 
 
Location of services: Southwest Minnesota State University 
 
Formative assessment(s) used to inform instructional decision-making: ACT results and 
student satisfaction survey 
 
Evidence of research-base: Indicate the rigorous, objective research analysis that provides 
evidence this intervention is proven to improve student achievement. Carney, T., Chippendale, E., 
Mershon, C., Moss, G.  (2012). Effects of a Coaching Class on the ACT Scores of Students at a Large 
Midwest High School.  Journal of College Admission, n217 17-23. 
http://files.eric.ed.gov/fulltext/EJ992994.pdf  
 
Key Indicators of Progress (KIPS) 

List the key indicators of progress for this intervention and how your district will 
measure the yearly target for each indicator. 

Target 

2018 

Target 

2019 

Target 

2020 

District 5 year average ACT composite score of FRLP students 
18.2 18.9 19.6 

 
Intervention 4 SW Collaborative CIS 
 
Priority Area: Environment and Resources 
 
Objective this intervention supports: 2.3 
 
Type of Intervention: Career/college readiness and rigorous coursework for underserved 
students, including students enrolled in ALC. 
 

http://files.eric.ed.gov/fulltext/EJ992994.pdf


 

Integrated Learning Environments Complete this section if you chose Innovative and integrated 

Pre-k through grade 12 learning environments as the intervention type above.  

Integrated Learning Environments increase integration and achievement in the following ways. 

Select those that best describe the focus of your integrated learning environment:   

 δUses policies, curriculum, or trained instructors and other advocates to support magnet 

schools, differentiated instruction, or targeted interventions. 

 δProvides school enrollment choices. 

 δIncreases cultural fluency, competency, and interaction. 

 δIncreases graduation rates. 

 
Narrative description of the critical features of the intervention. Qualifying Southwest 
Collaborative 10th-12th grade students will have the opportunity to enroll in college courses 
during the summer months.  Students from the Southwest Collaborative will come together on a 
singular campus in order to 1) participate in rigorous coursework, 2) earn college credits, and 3) 
build cross-cultural relationships. 
 
Grade levels to be served: 10th- 12th grade students 
 
Location of services: TBD 
 
Formative assessment(s) used to inform instructional decision-making: ACT results 
 
Evidence of research-base: Indicate the rigorous, objective research analysis that provides 
evidence this intervention is proven to improve student achievement. Berger, A., Ford, J., Garet, 
M., Haxton, C., Hoshen, G., Knudson, J., Song, M., Stephan, J., Turk-Bicakci, L., Zeiser, K., 
(2013).  Early College, Early Success.  Early College High School Initiative Impact Study. 
Washington, D.C.  American Institutes for Research. 
http://www.air.org/sites/default/files/downloads/report/ECHSI_Impact_Study_Report_Final1_0.p
df   
 
Key Indicators of Progress (KIPS) 

List the key indicators of progress for this intervention and how your district will 
measure the yearly target for each indicator. 

Target 

2018 

Target 

2019 

Target 

2020 

Increase the credits earned by TAHS FRLP students enrolled in 
SWCIS 

5 10 15 

  

http://www.air.org/sites/default/files/downloads/report/ECHSI_Impact_Study_Report_Final1_0.pdf
http://www.air.org/sites/default/files/downloads/report/ECHSI_Impact_Study_Report_Final1_0.pdf


 

 

Creating Efficiencies and Eliminating Duplicative Programs 
Briefly explain how this plan will create efficiencies and eliminate duplicative programs and 

services (Minn. Stat. § 124D.861, Subd. 2 (c)). This plan allows for specific programming for 

students in need of each service that our district previously has not been able to afford or did 

not have enough students in our individual district to create.  Specifically, programs such as the 

inter-district college in the school model is one in which our district would not have enough 

students to make possible.  However through the collaborative work of the Southwest 

Integration Collaborative we are hoping to make this option a reality for our students. The 

summer College courses shared by our districts mayhave similar results. 

 

 


